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If you encounter any problems with links in this newsletter, please copy and paste into your browser. 

 
The information in this newsletter is correct at the time of publication. 

Academies – please also refer to your Articles of Association. 
 

Find us on the Derbyshire S4S website:  http://services.derbyshire.gov.uk/P1218 (log in required) 

Dear colleagues   

We hope this newsletter finds you all safe and well during these challenging times.      

Autumn Term Governor Strategic Briefing 

As mentioned in the last newsletter and given the current situation, the autumn term briefing went ahead 
as a series of videos on our Derbyshire S4S website at http://services.derbyshire.gov.uk/P1391 (log in 
required).  They were available from the week commencing 12 October 2020.   

The videos included:   

 a message from our Service Director for Schools and Learning, Iain Peel  
 short introductory presentations from the governor support team  
 the regular safeguarding briefing from Debbie Peacock  
 updates on Ofsted, early years and mental health and well-being 
 and input from some of Derbyshire’s National Leaders of Governance.   

These videos are still available on S4S.  To access them, you will need to be registered with S4S.            
If you don’t have a username and password, please go to https://services.derbyshire.gov.uk/ and select 
the ‘sign up’ option. If you need assistance in accessing the information, please don’t hesitate to contact 
the governor support team at:  governor.support@derbyshire.gov.uk. 

We hope you found the videos informative.  

We would like your feedback on the briefings. Please access the form by clicking the link below: 

https://forms.office.com/Pages/DesignPage.aspx?fragment=FormId%3Ds46aQhAyGk6qomzN4N2rxRWe
MvvlELpHv7RL0tfgcRJUMUtVMjlUTFhDQkpSR1pCTEJUTzNUTUFJMC4u%26Token%3D85b22244c6fe
4b6bbff0b62eb9bd0068 

For the attention of school 
governors and clerks to 

governors 
 

This newsletter contains information to help you in 
your role as a school governor, trustee or clerk to 

governors.  Please discuss the contents at your next 
governing board meeting. 
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Message from Iain Peel,  
Service Director, Schools and Learning: 

 
 
Dear governor 
 
I hope that you, your staff and young people are safe and well.  
 
A lot of time has passed since schools were first notified on 18 March 2020 that they would remain open 
to some identified groups of young people and I want to start by saying ‘thank you’ to you all. 
 
The last eight months have been incredibly difficult and have stretched all of us.  Schools across 
Derbyshire have been amazing in how they have welcomed back young people. Since September, school 
attendance has been consistently in line with or above national averages. 
 
Key workers up and down the length and breadth of the county and country have been on the equivalent 
of a war footing and kept the county open.  The pandemic doesn’t stop for a weekend break, it doesn’t 
stop to go on holiday and neither have you and your school’s staff.  Everyone as a key worker has had 
their own role to play in keeping the county moving and you will have your own stories of incredible people 
who you have met.  But within this, we need to especially recognise the role of governors and school staff 
and say thank you to you all. 
 
Schools are lynchpins of their community.  Schools are all about the future of their community.  Schools 
reach every single part of their community, the county and country.  Without you and your staff, then the 
resilience and shape of your communities would look very different now. 
 
So for all of this and much much more – a huge thank you from everyone at Derbyshire County Council. 
 
One of the effects of Covid-19 has been the rise in electively home educated (EHE) children.  In both 
September and October we have seen the monthly figures double compared to the same period last year 
and this is a regional and national issue.  I would appreciate your support in you asking your school to 
continue to work with families that are interested in their child becoming EHE and emphasise to the 
parents/carers that they will lose their school place, they will be responsible for the full curriculum , they 
will pick up and meet all of their own financial costs and that there are no tutors who will be provided. 
Thank you. 
 
Another impact has been the slow rise in Covid-19 anxiety absence from school.  At the moment we’re 
looking at this to try and ascertain the scale of the issue and will report back to you once we have more 
information. 
 
Mental health and well-being is now much more widely and freely discussed than ever before and that’s 
great to see.  Life for some children can have massive ups and downs and add into that mix Covid-19, 
emotions, hormones, loneliness and anxiety.  It means that some young people have found this period 
incredibly tough.  There’s a lot of information and help available which is advertised on the council’s 
website and this term’s headteacher forums have also focused on the mental health of your headteachers 
and staff as well. As governors in your school community, I know you will continue to exercise your duty of 
care for their health and wellbeing. 
 
Governors, headteachers and school staff have been amazing.  Please pass our huge thanks to your staff 
for the support they are providing for their children and young people.  The county would be a very 
different place if it wasn’t for your school.   
 
Thank you. 
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 Headteacher Performance Management (HTPM):  Please see Appendix A for information 

relating to HTPM for autumn term 2020 
 Latest DfE Covid-19 information is at: 

https://www.gov.uk/government/collections/guidance-for-schools-coronavirus-covid-19 
 NGA information is at:  Information https://www.nga.org.uk/Knowledge-Centre/Covid-

19.aspx  
 Our S4S resources page at:  http://services.derbyshire.gov.uk/P1384  

 

 
Governance handbook update (October 2020): 

Governance handbook and competency framework 
 

The updated Governance handbook was published in October 2020.  To view the latest version, click 
on the link below – the most significant changes are listed on page 8.  
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/9251
04/Governance_Handbook_FINAL.pdf 
 
Governors and Clerks can also sign up to receive email notification when any of the content is updated 
or created.  The following link will take you to the registration page for this service. 
https://www.gov.uk/email-signup?topic=/coronavirus-taxon/education-and-childcare 
 
Alongside this the DfE also provide a School Governance Update page which is used to inform boards, 
in a timely way, of any key changes that they should be made aware of in relation to their role in 
governance – the page can be found at https://www.gov.uk/government/publications/school-
governance-update 
 
Here are some of the key changes:- 
 
Safeguarding - Actions for boards 
 Reviewing vision, strategy and ethos 

 
Risk management – Actions for boards 
 Have we got a framework? 
 What is a risk? 

 
Relationship with executive leaders – Actions for boards 
 Ensure role clarity 
 Build relationships based on trust 

 
Robust oversight – Actions for boards 
 Continue to develop virtual meeting approach and agree visit protocol based on risk assessments 
 Continue to support and monitor in line with identified priorities 
 Read the Making Data Work report  

 

Governance Professional/Clerk – Actions for boards 
 Review clerking/governance professional needs 

 
Appointments – Actions for boards 
 Board discussion – could we be more diverse and representative of our community?  If so, how? 
 What are the needs of our community now? 
 How can we best serve our community? 

 

Information and guidance  
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Clerks’ Training 
 
Please see links below for external training. 
 
NGA:  https://www.nga.org.uk/LeadingGovernance/Clerks.aspx  
 
Governorspace: https://www.governorspace.co.uk/programmes/clerks  
 

Model Agenda 
 
Please find attached a link to the governing board model agenda for the Autumn term 
https://secure2.sla-online.co.uk/v3/Resources/Page/1470.   
 
The Spring term agenda will be published in the website after Christmas. 
 

Virtual training events: 
 

Our first virtual governing board training programme went ahead during the autumn term.   
We have had some excellent feedback from these events: 
 
 “I am better informed, have increased knowledge and a clearer ability to challenge” 
 “It's made the finance element less daunting” 
 “It has definitely made me much more aware of what I should be doing as a governor and 

how I go about it” 
 “The training has really given me a good foundation to build on going forward in my role” 
 “I feel confident to talk as an equal at meetings” 
 “Without question, I have a much clearer understanding on what is expected by the 

governors, the key roles and responsibilities and what is in and out of scope for governors 
to be involved in/support/responsible for” 

 “I am only recently appointed, but I have an immediate list of things I need to do (e.g. 
reading the SIP, headteachers report) and areas where as a new governor I can contribute 
(e.g. we have a new headteacher starting and this may be the time to ensure the 
headteacher’s report is in a format which works for the GB!).  Also, I now have a clear focus 
to being effective in my role - making sure the SIP is central to my activity as a governor” 

 “It's given me more confidence to make a better contribution to governance” 
 
.   

Spring Term 2021 Virtual Governing Board Training Programme 
 

Our Spring 2021 virtual governing board training programme can be viewed at:   
https://services.derbyshire.gov.uk/Page/1401 
 
Bookings can be made online or by contacting the governor support service.  If you attempt to book on 
a session and it is full, please leave your details with us as we are hoping to arrange further sessions 
later in the term.   
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Derbyshire School Governors’ Association (DSGA)  
The DSGA represents the views of Derbyshire school governors and is 

open to all governors in Derbyshire schools.   
http://www.dsga.org.uk/ 

Catch-up premium and National Tutoring Programme Guidance 
Frequently Asked Questions (FAQs) 

 
The DfE published guidance for the catch-up premium on 20 July 2020 and updated it on 4 August 
2020 and then more recently, on 24 August 2020. The link to the guidance is:  
 
https://www.gov.uk/guidance/coronavirus-covid-19-catch-up-premium#contents  (referred to in this 
document as “the guidance”). 
 
Information can also be found at: 
 
https://nationaltutoring.org.uk/faqs 
https://educationendowmentfoundation.org.uk/covid-19-resources/national-tutoring-programme/ 
https://www.teachfirst.org.uk/academic-mentors 
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-
schools/ 
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-
planning/ 
 
 
These FAQs are arranged under the following headings: 
 
1. General catch up premium information:  

2. Early Years: 

3. Teaching, learning, assessment and curriculum: 

4. Health and well-being: 

5. Behaviour and attendance: 

6. SEND: 

7. Governance. 

 

Please see Appendix B for the full document. 
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Governing board membership updates: 
 

In order to keep our database up to date, please remember to advise us of any updates to your 
governing board this term, particularly if you have a new chair, vice-chair or clerk to governors. 

governor.support@derbyshire.gov.uk 
   

Coming Soon 

 
  
Look out for more information and dates in the next newsletter. 
 

FREE Training to support governors who have a role in overseeing  
mental health in school.  This training is being developed by the 
Changing Lives Service (Mental Health Support Team) to support the 
Whole School Approach to Wellbeing. 
 

For both governors and clerk to governors …….   
 

 
 
In these challenging times, if you require help or further information, please don’t hesitate to contact the 
governor support team and we will endeavour to help and support you to carry out your leadership and 
governance roles. 

The Governor Support Team 
 

     
Joanne Coe Maria Thomas Jayne Jones Emma Taylor Lena Drabble 

 
Joanne Coe is the new business services officer with responsibility for Governor Support and the Derby 
& Derbyshire Music Partnership. 
 
Maria Thomas is the contact for governor procedures and appointments, including liaison with the 
Diocese and Inspiring Governance. 
 
Jayne Jones and Emma Taylor are responsible for organising, publicising and co-ordinating governor 
training events, and processing and collating course evaluations. Emma will shortly be commencing 
maternity leave and we will provide a further staffing update in the next newsletter. 
 
Lena Drabble is part of the business services management team overseeing the business services 
arrangements within the schools and learning division in conjunction with operational areas. 
 
How to contact us:  governor.support@derbyshire.gov.uk  
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Appendix A 
 

 
APPRAISAL AND PERFORMANCE MANAGEMENT IN SCHOOLS 

 AUTUMN TERM 2020 
 

This is an update about arrangements for teacher appraisal and headteacher 
performance management during the autumn term 2020. It follows on from a 
series of frequently asked questions (FAQs) documents which were produced by 
Human Resources (HR) during the summer term, which also referenced DFE 
guidance on performance management. 
 
 
Headlines 
 
The statutory requirement for all teachers and headteachers to receive an annual 
appraisal of their performance remains unchanged. Schools will need to refer to the 
most recent regulations (September 2012), which make a formal link between appraisal, 
pay progression and capability. The regulations apply to all teachers in maintained 
schools. 
 
However, given the Covid-19 pandemic, any review of 2019-2020 objectives should take 
into consideration the exceptional circumstances that staff have had to face. The DfE 
and joint union guidance makes clear that there should be no detriment to individuals.  
 
There is an expectation that governing boards and school leaders will respond flexibly 
with care, due diligence and concern for the mental health and well-being of those 
working in schools. Consequently, throughout the appraisal process, schools should be 
mindful of the Covid-19 context which the profession has been dealing with, and adapt 
the process accordingly.  
 
Teacher Appraisal 
 
All teachers on a contract of at least one term (old term) will be appraised on the usual 
one year cycle (September to September). The process of undertaking appraisal 
reviews and making pay decisions needs to be completed by 31 October. 
 
Appraisal will continue to consist of: 
 

 A formal annual assessment of a teacher’s performance against the National 
Teachers’ Standards 2012 and against their previously set objectives 

 A written appraisal report including these assessments 

 An assessment of the teacher’s training and development needs 

 A recommendation on pay, where relevant, i.e. where eligible for progression 
and not at the top of the scale 

 Setting new objectives for the following year 
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Headteacher Performance Management (HTPM) 

All teachers on a contract of at least one term (old term) will be appraised on the usual 
one- year cycle (1st January to 31st December). 
 

HTPM will continue to consist of: 

 A review of last year’s objectives, in line with the set success criteria 

 A review of the ‘overall performance’ of the headteacher 

 A recommendation on pay, where relevant 
 Setting new objectives for the following year 
 A written report of their appraisal 

The Governing Board – Roles and Responsibilities 

Governors have the overall responsibility for overseeing the arrangements for teacher 
and headteacher appraisal. They must adopt and make available an appraisal policy 
that reflects the latest appraisal and pay regulations. They must also ensure that all 
performance pay progression is linked to successful appraisal so the system is robust. 
 
They must appraise the headteacher’s performance through the process of HTPM. This 
task may be delegated to a committee of three governors, but must not include any staff 
governors. It is recommended that at least one governor on the committee is trained for 
the process. Local authority training for governors will be available in the autumn term.  
 
Governors must appoint an External Adviser (EA) to help them with the appraisal of the 
headteacher. They should consider the criteria for selection of a suitability qualified and 
experienced EA. Derbyshire local authority has a team of accredited headteachers and 
consultants who are able to deliver this service. If governors are using an accredited EA 
from Derbyshire local authority, they may find the documentation developed previously a 
useful format for communication and for recording the appraisal discussion and 
objectives. 

Exceptional Circumstances 

Each year, a few schools face exceptional circumstances which inhibit their ability to 
fulfil their objectives. For example, they may be appointed mid-cycle or suffer long-term 
absence.  

This year, ALL schools have faced the exceptional circumstances of the Covid-19 
pandemic.  Therefore, it is likely that teachers and leaders will have had to adjust their 
school priorities and may not have met the objectives originally set in the autumn term 
2019. This fact has been recognised by the DFE in their guidance to school leaders, 
dated 3 June 2020. 
 
https://www.gov.uk/Government/publications/covid-19-school-closures/guidance-for-
schools-about-temporarily-closing  
 
There was also an update for school governors on 17 July 2020, which includes a link to 
the National Governance Association website, which has free resources to support 
governors. 
 
https://www.gov.uk/government/publications/school-governance-update/maintained-
schools-school-governance-update-july-2020 
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The DFE guidance states that it expects schools ‘to use their discretion and take 
pragmatic steps, to adapt performance management and appraisal arrangements to 
take account of the current circumstances’.  
 
Joint guidance issued by the National Governance Association (NGA), National 
Association of Headteachers (NAHT) and Association of School and College Leaders 
ASCL encourages schools, governing boards and trusts ‘ to respond flexibly and 
pragmatically, given that the performance management objectives of teachers and 
leaders are likely to have been impacted by the government’s Covid-19 emergency 
measures, including school closures imposing limitations to on-site provision. Indeed, it 
is likely to be the case that the vast majority of objectives set for teachers and leaders 
will be adversely affected by the inability of teachers and leaders to work towards their 
objectives during a substantial part of the performance management cycle.’  
 
So it is widely accepted that the appraisal process will need to be adapted this year.  As 
with teacher appraisal, headteachers must not be "penalised" as a result of partial 
school closures, where this has impacted their ability to fully meet their objectives for 
2019-2020. School leaders and governors will need to carefully consider what additional 
evidence they use to make judgements about staff performance. 
 
 
Reviewing headteacher’s performance for 2019-2020 
 
EAs, including local authority advisers, will offer a pre-meeting to the headteacher and 
governors’ HTPM committee to evaluate progress towards the objectives set in the 
autumn term 2019. There is an acknowledgement that those objectives that are specific 
to pupil outcomes and the quality of education may not have been achieved within the 
agreed timescales in the way that was originally intended. Therefore, there will need to 
be some flexibility in agreeing to either amend them or extend them for a period of time. 
The more important statement in the process will be the evaluation of ‘overall 
performance’, particularly the headteacher’s leadership and management of the school 
community during Covid-19. 
 
There should be a focus on self-evaluation and the celebration of success. Where 
expectations have not been met, governors should talk about the cause and what could 
be improved. They need to discuss the impact of CPD and implications for further 
professional development, and consider any implications for next year’s objectives. 
 
The EA will not advise on pay issues but will help governors evaluate the ‘success’ of 
the headteacher’s ‘overall  performance’ so they can determine a pay recommendation 
to the governors’ pay committee and make reference to the individual school range. 
 
Regarding pay progression for 2019-20, the DfE’s guidance states: ‘ schools must 
ensure that teachers are not penalised during the appraisal process or in respect of any 
subsequent pay progression decisions as a result of partial school closures, where this 
has impacted on the ability of the teacher to meet fully their objectives.’  
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Setting new objectives for 2020-2021 

The National Standards of Excellence for Headteachers guidelines state that ‘ governors 
can use the headteacher standards in appraisal to frame a broad overview of leadership 
in the specific context of the school. The standards may further serve as a starting point 
for the identification of specific objectives for the next stage of the school's continuous 
improvement journey, as well as to identify areas of development where the 
headteacher requires support and improvement.’ 

Governors will need to agree the possible themes that will be a priority in the autumn 
term, if not the whole of the next academic year. They may want to refer to the 
standards document above. They will also need to use school contextual information 
(including during Covid-19) to set new objectives that contribute to the school’s plans for 
improving the education of pupils as they return after Covid-19.  
 
Issues schools may need to address include aspects such as : 
 - leadership and management of staff and/or buildings 
 - interaction and relationships with parents and the wider community 
 - the school curriculum (the ‘Recovery Curriculum’) 
 - the learning environment, indoor and outdoor 

- effective transition for staff and children 
 - social and emotional development of children 
 - mental health and well being of staff and children 
 - SMSC development of children 
 
Governors should inform headteachers of standards against which they will be assessed 
(including National Standards of Excellence for Headteachers) and identify their CPD 
needs, with actions to address them, for instance, a coaching or mentoring programme. 
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Appendix B 
 

1. General catch up premium information:  

 
1.1 What is the Coronavirus (COVID-19) catch-up premium? 

 
On 20 July 2020 the Government published their guidance for the Coronavirus (COVID-
19) catch up premium (updated 4th August 2020 and 24 August 2020).  This guidance 
states: 
 
Returning to normal educational routines as quickly as possible will be critical to our 
national recovery, and the government intends for schools and colleges to fully open in 
September. 
 
The government has announced £1 billion of funding to support children and young 
people to catch up. This includes a one-off universal £650 million catch-up premium for 
the 2020 to 2021 academic year to ensure that schools have the support they need to 
help all pupils make up for lost teaching time. Alongside the universal catch-up premium, 
the government is launching a £350 million National Tutoring Programme (NTP) to 
provide additional, targeted support for those children and young people who need the 
most help. 
 
The Education Endowment Foundation have produced several documents which will 
support your planning process to make the most effective use of the catch-up premium. 
Please see the links above for the support guide and the planning guide. 
 
 
1.2 Who is eligible for the Coronavirus (COVID-19) universal catch-up premium? 
 
The guidance says: 
 
The £650 million of universal catch-up premium funding will be available for all state-
funded mainstream and special schools, and alternative provision. It will cover: 
 
 primary, secondary and all through local authority-maintained schools, academies 

and free schools 

 local authority-maintained special schools 

 special academies and free schools 

 special schools not maintained by a local authority 

 pupil referral units 

 alternative provision (AP) academies and free schools 

 local authority-maintained hospital schools and academies 

 independent special schools 

 We will provide funding to local authorities for pupils with education, health and care 
(EHC) plans who are educated in independent special schools based on the number 
of such pupils in their area 
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1.3 What is the National Tutoring Programme and who is eligible for it? 
 
The guidance goes on to say: 
 
Although all children have had their education disrupted by the coronavirus (COVID-19) 
outbreak, it is likely that disadvantaged and vulnerable groups will have been hardest hit. 
That is why, alongside the universal catch-up premium, we are launching a £350 million 
National Tutoring Programme (NTP) to provide additional, targeted support for those 
children and young people who need the most help. 
 
The government will be using the £350 million to create the National Tutoring 
Programme (NTP). The design and delivery of the National Tutoring Programme in its 
first year will be led by a collaboration of five charities: The Education Endowment 
Foundation, Sutton Trust, Impetus and Nesta and Teach First. 
There are two pillars: 
 
Tuition partners - schools in all regions will be able to access subsidised tuition from an 
approved list of tuition partners. Tutoring organisations will be invited to apply from 
September 2020.  
 
Academic mentors – Schools in the most disadvantaged areas will be supported to 
employ in-house academic mentors to provide small group tuition to their pupils. 
 
1.4 How are National Tutoring Programme funded tutors and National Tutoring 
Programme funded academic mentors different? 
 
National Tutoring Programme FAQs states: 
 
Through NTP Tuition Partners, schools will be able to access heavily subsidised tutoring 
from an approved list of Tuition Partners. These providers will be subject to quality, 
safeguarding and evaluation standards. They will also be given support and funding to 
reach as many disadvantaged pupils as possible, with subsidised tutoring being made 
available in all regions of England. 
 
The Education Endowment Foundation will be leading the delivery of this part of the 
programme in the academic year from 2020 to 2021. 
 
Through NTP Academic Mentors, trained graduates will be employed by individual 
schools in the most disadvantaged areas to provide intensive support to their pupils. 
 
Teach First will be responsible for the initial delivery of the NTP Academic Mentors, 
including recruitment and training. 
 
1.5 How can schools use the tuition which is available through the National 
Tutoring Programme? 
 
Schools should use guidance from EEF to support their plans – see link above. 
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1.6 When will the National Tutoring Programme begin? 
 
Tutoring will begin from the second half of the autumn term and expand through spring 
term 2021. 
 
1.7 How do I register my school with the National Tutoring Programme? 
 
To register your interest in joining the National Tutoring Programmes programme, visit 
the National Tutoring Programme website. 
 
1.8 How will the National Tutoring Programme be funded? 
 
Schools will be able to use their universal catch-up premium to cover the subsidised cost 
of the National Tutoring Programme. 
 
1.9 How much funding will schools receive through the Coronavirus (COVID-19) 
catch-up premium? 
 
The guidance provides details of the funding allocation as below: 
 
Schools’ allocations will be calculated on a per pupil basis, providing each mainstream 
school with a total of £80 for each pupil in years reception through to 11. 
 
Special, AP and hospital schools will be provided with £240 for each place for the 2020 
to 2021 academic year. 
 
We have applied additional weighting to specialist settings recognising the significantly 
higher costs they face per pupil. 
 
 
1.10 When will schools receive the Coronavirus (COVID-19) catch-up premium 
funding? 
 
The guidance details the following payment arrangements: 
 
This funding will be provided in 3 tranches. We will provide schools with an initial part 
payment in autumn 2020, based on the latest available data on pupils in mainstream 
schools and high needs place numbers in special, AP, hospital schools and special 
schools not maintained by a local authority. 
 
We will then distribute a second grant payment in early 2021, based on updated pupil 
and place data. For mainstream schools, we will use the 4 to 15 pupil headcount from 
the October 2020 census. 
 
For special, AP and hospital schools, we will use: 
 
 2019 to 2020 academic year place numbers from the published local authority 2019 

to 2020 financial year budget returns for local authority-maintained schools 

 the published high needs place numbers for the 2020 to 2021 academic year for 
academies and special schools not maintained by a local authority 
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The second grant payment will also take account of the initial part payment made in 
autumn 2020 so that schools will receive a total of £46.67 per pupil or £140 per place 
across the first 2 payment rounds. 
 
A further £33.33 per pupil or £100 per place will be paid during the summer term 2021. 
 
Though funding has been calculated on a per pupil or per place basis, schools should 
use the sum available to them as a single total from which to prioritise support for pupils 
according to their need. 
 
1.11 Will the Coronavirus (COVID-19) catch-up premium be available in future 
years? 
 
The guidance states: 
 
As the catch-up premium has been designed to mitigate the effects of the unique 
disruption caused by coronavirus (COVID-19), the grant will only be available for the 
2020 to 2021 academic year. It will not be added to schools’ baselines in calculating 
future years’ funding allocations. 
 
 
1.12 What can the funding be used for? 
 
The guidance says: 
 
Schools should use this funding for specific activities to support their pupils to catch up 
for lost teaching over the previous months, in line with the guidance on curriculum 
expectations for the next academic year. 
 
Schools have the flexibility to spend their funding in the best way for their cohort and 
circumstances. 
 
To support schools to make the best use of this funding, the Education Endowment 
Foundation has published a support guide for schools with evidence-based approaches 
to catch up for all students. Schools should use this document to help them direct their 
additional funding in the most effective way. 
 
 
1.13 How can I be sure that we are getting best value from the universal catch-up 
premium funding? 
 
The guidance says: 
 
To support schools to make the best use of this funding, the Education Endowment 
Foundation has published a support guide for schools with evidence-based approaches 
to catch up for all students. Schools should use this document to help them direct their 
additional funding in the most effective way. This could include, for example: 
 
 small group or one-to-one tuition (particularly through the National Tutoring 

Programme) 

 summer programmes to help re-engage pupils or extra teaching capacity from 
September 
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To further support schools to implement their catch-up plans effectively, the Education 
Endowment Foundation will be publishing a quick guide to implementation for 2020 to 
2021 in August 2020. This will provide further guidance on how schools should 
implement catch-up strategies when they return in September and supporting case 
studies to highlight effective practice. 
 
1.14 How will the use of this funding be monitored? 
 
The guidance provides details of several mechanisms for monitoring and accountability:  
 
As with all government funding, school leaders must be able to account for how this 
money is being used to achieve our central goal of schools getting back on track and 
teaching a normal curriculum as quickly as possible. 
 
Given their role in ensuring schools spend funding appropriately and in holding schools 
to account for educational performance, governors and trustees should scrutinise 
schools’ approaches to catch-up from September, including their plans for and use of 
catch-up funding. This should include consideration of whether schools are spending 
this funding in line with their catch-up priorities and ensuring appropriate transparency 
for parents. 
 
See item 1.22 with regards to interim visits by Ofsted. 
 
1.15 The guidance states that tutoring is to be used to provide additional targeted 
support – does this mean that the support should be additional to normal 
timetabled lessons in school hours? 
 
The National Tutoring Programme (NTP) FAQs state: 
 
Schools will be able to decide whether to use tuition sessions in addition to their pupils’ 
normal school day, or during their timetabled day. 
 
1.16 If my school provides tuition after school hours is it compulsory? 
 
Education Endowment Foundation Support Guide for Schools: June 2020 says: 
 
In some cases, schools may consider extending the length of the school day; for 
example, to provide additional academic or pastoral support to particular pupils after 
school. There is some evidence that extending school time can have a small positive 
impact on learning as well as improving other outcomes, such as attendance and 
behaviour. However, to be successful, any increases in school time should be supported 
by both parents and staff. 
 
1.17 Delivering catch-up and tutoring programmes may mean that pupils miss out 
on other lessons. How do schools continue to deliver an ambitious and broad 
curriculum in all subjects from the start of the Autumn term? 
 
Guidance for full opening: schools (27th July 2020) says: 
 
Aim to return to the school’s normal curriculum in all subjects by summer term 2021: 
Substantial modification to the curriculum may be needed at the start of the year, so 
teaching time should be prioritised to address significant gaps in pupils’ knowledge with 
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the aim of returning to the school’s normal curriculum content by no later than summer 
term 2021. 
 
1.18 For what types of support am I able to use the universal catch-up premium? 
 

The guidance states: 
 
Schools should use this funding for specific activities to support their pupils to catch up 
for lost teaching over the previous months, in line with the guidance on curriculum 
expectations for the next academic year. 
 
Schools have the flexibility to spend their funding in the best way for their cohort and 
circumstances. 
To support schools to make the best use of this funding, the Education Endowment 
Foundation has published a support guide for schools with evidence-based approaches 
to catch up for all students. Schools should use this document to help them direct their 
additional funding in the most effective way. 
 
1.19 Am I able to employ additional teaching hours for teaching assistants to 
provide support for pupils by using my universal catch-up funds? 
 
The guidance says: 
 
Schools should use this funding for specific activities to support their pupils to catch up 
for lost teaching over the previous months, in line with the guidance on curriculum 
expectations for the next academic year. 
Schools have the flexibility to spend their funding in the best way for their cohort and 

circumstances. 
 
1.20 Can my staff apply to become academic mentors? 
 
See Teach First’s website for more details on eligibility, and to express interest in 
employing a mentor, putting someone from your school forward as a mentor, or applying 
to the programme.  
 
 
1.21 Can I pay my teachers to provide additional tuition after school hours? 
 
See above for universal catch-up premium funds and 1.15 where it states that tuition 
could be used in addition to their pupils’ normal school day. 
 
The National Tutoring Programme: Supporting schools to address the impact of COVID-
19 closures on pupils’ learning says:  
 
NTP Tuition Partners is designed to bring additional capacity to support teachers and 
schools. Any tutors will need to be employed by a Tuition Partner, responsible for 
providing training and safeguarding checks.  
 
Academic Mentors will be employed by individual schools. Any existing school staff are 
welcome to apply to this part of the programme through Teach First who will be 
overseeing the recruitment and training of mentors. 
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1.22 Will Ofsted inspectors ask schools about their use of the catch-up premium 
and how effective it has been? 
 
Information in the following link states: 

https://www.gov.uk/guidance/interim-phase-maintained-schools-and-academies 

These interim visits are to reassure and inform parents, government and the public 
about how schools are managing the return to full education for all pupils. 

The methodology and evidence collection will include inspectors working collaboratively 
with leaders to understand: 

 the barriers that the school has faced, and may still be facing, in managing the return 
to full education for all pupils 

 how leaders are ensuring that pupils resume learning the school’s curriculum, 
including contingency planning for the use of remote education and the use of catch-
up funding 

 how pupils are settling back into expected routines and behaviour, including regular 
attendance 

 how any identified and specific issues related to special educational needs, 
disabilities, health, care, well-being issues for particular groups of pupils are being 
addressed 

 the school’s safeguarding arrangements (focusing on arrangements at the time of 
the visit but potentially also looking at what was in place at the start of the COVID-19 
response) 

 
Discussions on these topics will be based around a series of open-ended questions that 
allow inspectors to understand the current position of the school. Conversations with 
senior leaders will be the main source of information. 

1.23   As the tutoring programme is to be used for those pupils who are 
disadvantaged or vulnerable, does this mean that those classed as disadvantaged 
should only be those in receipt of pupil premium funding? 
 
Information from the National Tutoring programme (NTP) site states: 
 
“The focus of the NTP is on supporting disadvantaged pupils, including those eligible for 
Pupil Premium funding” ……. which suggests it is not exclusive to those who attract 
pupil premium funding. 
 
Information from the NTP FAQs states: 
 
NTP Tuition Partners and NTP Academic Mentors will be targeted to reach 
disadvantaged pupils eligible for Pupil Premium funding. However, teachers and school 
leaders will be able to exercise their professional judgement to determine which pupils 
are in most need of support. 
 
1.24 Do I have to use tutors who are accredited to the NTP or can I use staff who I 
know to be competent? 
 
Information from the NTP FAQs states: 
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Potential tutors can sign up through a form available from nationaltutoring.org.uk. We 
will be sending out further details in future on any opportunities to become a tutor 
through the organisations involved in the NTP Tuition Partners pillar. 
 
To become an Academic Mentor, you can register through the Teach First website. 
 
1.25   How do I access a tuition partner? 
 
National Tutoring Programme (NTP) states: 
 
Through the National Tutoring Programme (NTP) Tuition Partners pillar, participating 
schools will be able to access high-quality tutoring from an approved list of tutoring 
providers, who have passed a set of quality, safeguarding and evaluation standards. 
 
Tuition Partners might be existing tutoring providers that have experience of working 
with schools or other organisations, such as charities, local authorities or universities 
who are able to design a new programme to meet the NTP standards. 
 
Tuition Partners will be selected through an open funding call, which will open at the end 
of August, based on the quality of their model, evidence, and potential to scale to 
support large numbers of schools. 
 
The focus of the NTP is on supporting disadvantaged pupils, including those eligible for 
Pupil Premium funding. A range of tutoring models will be funded, including those that 
are suitable for pupils with SEND and in Alternative Provision. 
 
Tuition Partners will offer a range of approaches, including online, face-to-face and 
hybrid models and small-group and one-to-one tuition. Participating schools will be able 
to decide which Tuition Partner in their area to work with and which of their pupils will 
benefit the most from additional support. 
 
A list of approved Tuition Partners, organised by region, will be available on 
the NTP website at the end of October. Schools will then be able to access subsidised, 
high-quality tuition from these Tuition Partners for the rest of the academic year. 
Detailed criteria will be published before the funding round opens at the end of August. 
 
The Education Endowment Foundation will be leading the delivery of this part of the 
programme in the academic year 2020 – 2021. 
 
1.26 What does an academic mentor do as part of the National Tutoring 
Programme? 
 
Details of the role are found on the TeachFirst website 
https://www.teachfirst.org.uk/academic-mentors where it says: 
 
Academic mentors are hired to support very specific issues within schools. Exactly what 
your role entails depends on both the needs of your school and your individual skillset.   
However, most can expect to do the following type of work once in the classroom:  
 
 Subject-specific work with small groups. 

 1:1 subject-specific work. 

 Revision lessons.  
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 Additional support for those shielding or not in school.  

 
1.27   How do people qualify to be an academic mentor? 
 
Information from both the National Tutoring Programme and Teach First states: 
 
Applicants for academic mentors should contact Teach First. The Academic Mentors are 
likely to be mostly graduates with some experience in education or working with pupils. 
They will not all be qualified teachers but may be working towards an initial teacher 
training qualification or considering a career in education. They will receive a package of 
ongoing training delivered by Teach First and will be managed by their school. 
 
Candidates must have Qualified Teacher Status (QTS) and/or an undergraduate degree, 
as well as at least a grade 4 or equivalent in their English and Maths GCSEs.   
 
We’ll be recruiting candidates for secondary who specialise in the following subject 
areas: English, science, maths, modern foreign languages, humanities. In primary they’ll 
focus on literacy and numeracy.  
 
1.28 What subjects will the National Tutoring Programme support? 
 
As of 22 July 2020, TeachFirst are recruiting academic mentors specialising in one of six 
subject areas:  
 
 English  

 Humanities  

 Mathematics  

 Modern foreign languages  

 Science  

 Primary (literacy and numeracy) 

1.29 Where can I find answers to more of my questions about the National 
Tutoring Programme? 
 
See the Education Endowment Foundation’s website for more details on this part of the 
programme. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

20 

 

 

2. Early Years: 

 
2.1 Can I use catch up funding for all my early years children? 
 
Schools’ allocations will be calculated on a per pupil basis, providing each mainstream 
school with a total of £80 for each pupil in years reception through to 11. 
 
Though funding has been calculated on a per pupil or per place basis, schools should 
use the sum available to them as a single total from which to prioritise support for pupils 
according to their need. 
 
2.2 What areas of learning should we focus on for our early year’s children? 
 
For children in nursery settings, teachers should focus on the prime areas of learning, 
including communication and language, personal, social and emotional development 
(PSED) and physical development.  
 
For pupils in Reception, teachers should also assess and address gaps in language, 
early reading and mathematics, particularly ensuring children’s acquisition of phonic 
knowledge and extending their vocabulary. 
 
On the 24 August 2020 the DfE provided additional guidance regarding the National 
Tuition Programme. This will comprise of at least 3 parts in the 2020 to 2021 academic 
year, including: a reception year early language programme that will make training and 
resources available at no-cost to schools where additional targeted support for oral 
language would be particularly beneficial. 
 
2.3 Do I need to make sure that early years children engage in outdoor learning? 
 
For nursery settings and Reception, consider how all groups of children can be given 
equal opportunities for outdoor learning. 
 
2.4 What effective interventions should I consider for early years children? 
 
The guidance recognises that school leaders are best placed to understand the needs of 
their school communities. The right way to support pupils will differ between schools and 
must be informed by the professional judgement of teachers and school leaders. To 
support leaders, the Education Endowment Foundation (EEF) has published guidance 
on effective interventions to support schools. 
 
Additional information for early years is included in the EEF’s Early Years Toolkit 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/early-years-intervention/ 
 
The reception year early language programme 
 
Use this application form to register your interest by 30 October 2020. 
 
The Nuffield Early Language Intervention (NELI) is a high-quality, evidence-based, 20-
week intervention designed to improve the language skills of reception age pupils. 
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Several EEF trials have found that NELI improves both children’s oral language and 
early literacy skills. 
 
Participating schools will receive resources and will be able to access online training 
from the start of the spring term 2021. All state-funded schools with a reception class 
can apply but places are limited. If places are over-subscribed, schools will be prioritised 
based on their percentage of free school meals (FSM) eligibility. 
 
Information is available about the NELI programme on the EEF’s website. For further 
information, email contact.neli@education.gov.uk. 
 
Contact the Early Years’ Service for further details on support and training 
available for Early Years children – CS.EYS@derbyshire.gov.uk  
 

3. Teaching, learning, assessment and curriculum: 

 
3.1 What should our curriculum look like to ensure that all children are given the 
catch-up support needed to make substantial progress by the end of the 
academic year? 
 
The Government’s guidance dated 2 July 2020 addresses this issue and in particular, 
the Government’s guidance states:  
 
Aim to return to the school’s normal curriculum in all subjects by summer term 2021. 
Substantial modification to the curriculum may be needed at the start of the year, so 
teaching time should be prioritised to address significant gaps in pupils’ knowledge with 
the aim of returning to the school’s normal curriculum content by no later than summer 
term 2021.  
 
Specific points for early years foundation stage (EYFS) to Key Stage 3:  
 
For pupils in key stages 1 and 2, school leaders are expected to prioritise identifying 
gaps and re-establish good progress in the essentials (phonics and reading, increasing 
vocabulary, writing and mathematics), identifying opportunities across the curriculum so 
they read widely, and developing their knowledge and vocabulary. The curriculum 
should remain broad, so that the majority of pupils are taught a full range of subjects 
over the year, including sciences, humanities, the arts, PE/sport, RE and RHE.  
 
For pupils in Key Stage 3, the curriculum should also remain broad from year 7 to year 9 
so that the majority of pupils are taught a full range of subjects over the year, including 
sciences, languages, humanities, the arts, PE/sport, RE and RSHE. For pupils in year 7, 
it may be necessary to address gaps in English and maths by teaching essential 
knowledge and skills from the key stage 2 curriculum.  
 
Specific points for Key Stages 4 and 5:  
 
As with earlier key stages, it is likely that pupils in Key Stage 4 and 5 will need extra 
support to catch up on any content they have missed, but the school curriculum may be 
less flexible given the requirements of qualification specifications.  
 
3.2 For many a number of our children, the disruption caused by them not being 
in school for a period of time has had had a negative impact on their learning and 
wellbeing.  What strategies can I consider to support these pupils?  
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The Education Endowment Foundation has published a support guide for schools with 
evidence-based approaches to catch up for all students. The Government guidance on 
the Coronavirus (COVID-19) catch-up premium says that Schools should use this 
document to help them direct their additional funding in the most effective way. 
 
The Government guidance says: 
 
To further support schools to implement their catch-up plans effectively, the Education 
Endowment Foundation will be publishing a quick guide to implementation for 2020 to 
2021 in August 2020. This will provide further guidance on how schools should 
implement catch-up strategies when they return in September and supporting case 
studies to highlight effective practice. 
 
The EEF Teaching and Learning Toolkit has an accessible summary of the international 
evidence on teaching 5-16 year 
oldshttps://educationendowmentfoundation.org.uk/evidence-summaries/teaching-
learning-toolkit/  
 
3.3 Does the EEF say anything about effective catch-up or intervention 
programmes? 
 
The Teaching and Learning Toolkit draws on evidence from a large body of international 
education research studies, designed to summarise it into a manageable amount of 
information.  The EEF Teaching and Learning Toolkit can be found at: 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/ 
 
3.4 I want to make sure that the curriculum can continue for all pupils next year, 
even if they are not able to be in school. Where can I get help with remote 
learning?   
 
On 7 August 2020 it was announced that the Department for Education (DfE) is 
providing laptops and tablets to help children and families access remote education 
during the coronavirus (COVID-19) outbreak. Local authorities and academy trusts in 
England will be contacted to request details of people within each school who would be 
responsible for placing orders if required. 
 
Further details can be found at https://www.gov.uk/guidance/get-laptops-and-tablets-for-
children-who-cannot-attend-school-due-to-coronavirus-covid-
19?utm_source=10%20August%202020%20C19&utm_medium=Daily%20email%20C1
9&utm_campaign=DfE%20C19  
 
Support with the delivery of remote education can be provided through the EdTech 
Demonstrator programme: https://edtech-demonstrator.lgfl.net/  
 
Demonstrator schools and colleges are a network of providers who have shown they 
can use technology effectively and have the capacity to help other schools and colleges 
to do the same. They will support a range of schools and colleges during the coronavirus 
(COVID-19) outbreak by helping those schools who are most in need of support, have 
recently adopted an online learning platform or have high numbers of disadvantaged 
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learners. The support package includes advice, training, online tutorials, webinars and 
recorded content. 
https://www.gov.uk/government/publications/edtech-demonstrator-schools-and-colleges-
successful-applicants/about-the-programme  
 
The Demonstrator Schools and Colleges will provide professional development, initially 
focused on supporting the effective delivery of remote teaching practices to schools and 
colleges across the country. The programme will target schools and colleges who are 
most in need of support; for example, those getting to grips with using a new online 
learning platform and those with the most disadvantaged learners.  
 
The aim of the programme is to ensure that students and staff are confident to use 
blended learning. The entire programme will run until March 2021.   
 
The programme will include: 
 
 Advice, guidance and training including a mix of group support through webinars, 

recorded content and peer to peer discussions. It will include content on the use of 
online learning platforms, digital safety, supporting the needs of pupils with SEND 
and how to promote pupil and teacher wellbeing during remote teaching.  

 A universal offer of support provided by the Delivery Partners and delivered through 
the Edtech website. This offer will draw on the work of the Demonstrator Schools 
and Colleges and will provide schools and colleges across the country with access to 
recorded tutorials, advice and guidance aimed at supporting effective remote 
working. 

 
Steps to follow: 
1. Schools will need to ensure that they have the necessary infrastructure in place. 

Either platform (Microsoft or Google) needs to be in place before support can be 
given, but this currently fully funded to set up via the DfE 
(https://schoolleaders.thekeysupport.com/covid-19/deliver-remote-learning/make-
tech-work-you/access-support-set-digital-education-platform/).  

2. An Expression of Interest to the programme should be filled out by each school 
(schools do not need to wait for infrastructure to fill this in). Each school completing 
this should state somewhere the form that they wish to be supported by: 

 For the Google platform: OGAT.  

 For the Microsoft platform: Derby College. 

Schools can find the form here: 
https://docs.google.com/forms/d/e/1FAIpQLSdVpcrjelquEStB_YrMMUYLDFzQXk29
9QyDX-T_YceIO1S5HQ/viewform 

3. Edtech meet with a representative of each school and ask them to fill in the Project 
Initiation Document i.e. to determine need. 

4. CPD programme is delivered remotely to meet the need. 

 
The EEF has published a guidance document for supporting remote learning: 
https://educationendowmentfoundation.org.uk/covid-19-resources/best-evidence-on-
supporting-students-to-learn-remotely/ 
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‘Best evidence on supporting students to learn remotely’ has been produced as a rapid 
evidence assessment examining the existing research to support the remote learning of 
pupils. 
 
3.5 We want to support a number of our children with Phonics and Early Reading.  
Where can I look for help with this? 
 
A good starting point is to see how your local English Hub can help. The 34 English 
Hubs were selected for their expertise in teaching reading and to support schools in their 
surrounding area. Hubs will promote a love of reading and help schools provide 
excellent teaching in phonics and early language. They will focus on supporting the 
slowest progress children in Reception and Year 1 and ensure every child is successful, 
regardless of background, needs or abilities. 
 
Each English Hub has a Hub Lead and five Literacy Specialists and may offer: 
 Showcase events in teaching phonics, language and a love of reading 
 Support to develop an action plan 
 A reading audit in eligible schools 
 Funding for training and resources 
 Six days of support from a Literacy Specialist. 
 
The four English hubs in the East Midlands, South Yorkshire and Humber region 
Lincolnshire: https://www.equatetsa.co.uk/about-us/witham-st-hughs-english-hub  
Sheffield: https://stwenglishhub.co.uk/ 
Nottinghamshire: https://www.horsendale.co.uk/flying-high-english-hub/ 
Rotherham: http://www.learnersfirst.net/english-hub/ 
Further information 
http://www.emsyh.org.uk/strategicschoolimprovement/partners/english-hubs/ 
 
The Education Improvement Service:  
 
Our team of Teaching, Learning and Assessment Consultants can offer a range of 
bespoke support for schools in the area of phonics and early reading. You can email 
EIS@Derbyshire.gov.uk with questions and requests and also get an idea of the type of 
work we do in schools here: http://services.derbyshire.gov.uk/Event/85508 
 
Current offers include resources to support assessment/ tracking of pupils, keeping up, 
interventions, classroom organisation, maximising time in the phonics lesson: 
 
 Phonics and early reading packages and interventions; 
 Gaps in KS2 phonics knowledge: assessment and small group support; 
 Assessment and preparation for the Phonics Screening Check; 
 Comprehensive four x half-day package available. 
 
The EEF has published a guidance document for early reading; which has 
recommendations which include strategies for high-quality targeted support: 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/preparing-for-
literacy/ 
‘Preparing for Literacy’ reviews the best available evidence to offer seven 
recommendations to support improving early language and literacy. 
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3.6 Where can I look for help to support our pupils with English? 
 
To discuss how the Education Improvement Service can support you with tailoring 
catch-up support to your needs, please get in touch with one of the Teaching, Learning 
and Assessment Consultants at EIS@derbyshire.gov.uk . 
 
Our consultant team support teachers and teaching assistants to use a wide range of 
teaching and learning strategies to maximise learning, assessment and progress in: 
 
 Reading comprehension, inference training packages and interventions;  

Further information about the inference package can be found here: 
http://services.derbyshire.gov.uk/Event/56249 

 phonics and early reading packages and interventions 
 gaps in KS2 phonics knowledge: assessment and small group support 
 meeting and assessing expectations and greater depth in writing 
 grammar, punctuation and spelling 
 vocabulary, communication skills/oracy. 

 
For further information about the bespoke English support offers, visit: 
http://services.derbyshire.gov.uk/Event/85508 
 
The EEF has published three guidance documents for English; all have 
recommendations which include strategies for high-quality targeted support: 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/literacy-ks-2/  
‘Improving Literacy in Key Stage 2’ reviews the best available evidence to offer seven 
recommendations to improve literacy teaching for 7-11 year-olds. 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/literacy-ks-1/ 
‘Improving Literacy in Key Stage 1’ Literacy’ reviews the best available evidence to offer 
eight recommendations to support the literacy of 5-7 year-olds. 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/preparing-for-
literacy/ 
‘Preparing for Literacy’ reviews the best available evidence to offer seven 
recommendations to support improving early language and literacy. 
 
3.7 We want to support a number of our children with mathematics.  Where can I 
look for help with this? 
 
The Department for Education has provided non-statutory guidance to help teachers and 
schools make effective use of the National Curriculum to develop primary school pupils’ 
mastery of mathematics which can be accessed here: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment
_data/file/897806/Maths_guidance_KS_1_and_2.pdf  
 
This non-statutory guidance aims to:  
 
 bring greater coherence to the national curriculum by exposing core concepts in the 

national curriculum and demonstrating progression from year 1 to year 6  
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 summarise the most important knowledge and understanding within each year group 
and important connections between these mathematical topics.  

 
The guidance identifies the most important conceptual knowledge and understanding 
that pupils need as they progress from year 1 to year 6. These important concepts are 
referred to as ready-to-progress criteria and provide a coherent, linked framework to 
support pupils’ mastery of the primary mathematics curriculum. 
 
Please note that it is clearly stated that it is still a statutory requirement that the whole of 
the curriculum is taught. However, by meeting the ready-to-progress criteria, pupils will 
be able to more easily access many of the elements of the curriculum that are not 
covered by this guidance. 
 
 
Since 2014, the NCETM and Maths Hubs have been working together to develop 
approaches to teaching for mastery within primary mathematics. The East Midlands 
West Maths Hub works with all schools and colleges to support the continuous 
improvement of mathematics education for all pupils and students in the following areas: 
 Derby 

 Derbyshire 

 Nottingham  

 Districts in Nottinghamshire - Ashfield and Broxtowe. 

 
Further information: http://www.emwest.co.uk/  
 
The Education Improvement Service:  
 
To discuss how the Education Improvement Service can support you with tailoring 
catch-up support to your needs, please get in touch with one of the Teaching, Learning 
and Assessment Consultants at EIS@derbyshire.gov.uk. 
 
Our consultant team support teachers and teaching assistants to use a wide range of 
teaching and learning strategies to maximise learning, assessment and progress in: 
 building on solid foundations through a mastery approach 
 progression through any of the individual mathematics strands 
 assessment and moderation, including at end of key stage points 
 securing understanding of place value 
 improving children’s learning - multiplication tables at KS2 
 teaching strategies, activities and games to encourage a rich use of mathematical 

vocabulary. 
 
For further information about the mathematics support offers, visit: 
http://services.derbyshire.gov.uk/Event/104116  
 
The EEF has published two guidance documents for mathematics; both have 
recommendations which include strategies for high-quality targeted support: 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/early-maths/  
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‘Improving Mathematics in the Early Years and Key Stage 1' reviews the best available 
evidence to offer five recommendations for developing the mathematics skills of 3-7 
year-olds. 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/maths-ks-2-3/ 
‘Improving Mathematics in Key Stages 2 and 3’ reviews the best available evidence to 
offer eight recommendations to improve outcomes in mathematics for 7-14 year-olds.    
3.8 Are there any interventions which we can use to seek support raising the 
aspirations of my students? 
 
The EEF toolkit includes an entry on aspiration and a range of interventions around 
self-efficacy and motivation specifically in a learning context. These are included under 
Metacognition and self-regulation.  
 
The entry on aspiration can be accessed here: 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/aspiration-interventions/  
 
Within the EEF suggestions before implementing an intervention on aspiration, they 
recommend that consideration is given to (amongst other things): 
 
2.  Most young people have high aspirations for themselves. Ensuring that students 
have the knowledge and skills to progress towards their aspirations is likely to be more 
effective than intervening to change the aspirations themselves. 
4. Effective approaches almost always have a significant academic component, 
suggesting that raising aspirations in isolation will not be effective. 
 
The Enterprise Adviser Network provide free strategic support for Careers Leaders. 
Their Enterprise Advisers support careers leaders to achieve the Gatsby Benchmarks 
and meet the expectations of the government’s careers strategy. 
 
In addition to the strategic support, a focus of the work is centred around developing 
employer contacts for future student interaction and thereby enhance young people’s 
aspirations. 
 
Your local Enterprise coordinator can be contacted through: https://d2n2lep.org/people-
skills/careers-strategy/enterprise-adviser-network/ 
 

4. Health and well-being: 

 
4.1 How can schools access support for the Emotional wellbeing and Mental 
Health of their pupils? 
 
Mental Health Support Line:  
 
A new mental health support line run by Derbyshire Healthcare Foundation Trust and 
operating seven days a week between the hours of 9am and midnight has been set up 
to provide access to support for people of all ages in Derby and Derbyshire. Please call 
number 0300 790 0596 where mental health professionals will be on hand to advise, 
there may be a low-cost charge for making this phone call.  
 
For more information, please visit:  



 
 

28 

 

 

https://www.derbyshirehealthcareft.nhs.uk/getting-help/coronavirus-covid-19/mental-
health-support-line  
 
Finding Support Online:  
 
A new website has been created called the Derby and Derbyshire Emotional Health & 
Wellbeing Website pulling together a range of information from different organisations to 
help support health and wellbeing. The website provides a one-stop-shop where you can 
find local information about available emotional health and wellbeing support and how to 
access it. Please visit www.derbyandderbyshireemotionalhealthandwellbeing.uk to find 
out more. 
  
Build Sound Minds is a Service run by Action for Children who accept referrals from 
schools for children and young people experiencing mild to moderate mental health 
difficulties  https://services.actionforchildren.org.uk/derbyshire/build-sound-minds/  
 
Organisations such as Kooth https://www.kooth.com/ and Qwell https://www.qwell.io/ 
also offer support for mental health needs  
 

Schools can access training from the Educational Psychology Service (EPS) and 
Behaviour Support Service (BSS), including emotion coaching, trauma, resilience, 
relationships, anxiety and understanding Behaviour. 
 
Where individual pupils are having significant difficulties, these services can work with 
schools to develop wellbeing plans for those pupils. 
 
The EPS has also developed a series of YouTube videos entitle Traversing the 
transition to help schools and families grapple with some of the mental health and 
wellbeing issues which may arise at this time. This includes topics such as trauma, 
emotionally based school refusal, understanding behaviour, kindness and talking to 
children about their emotions around the current 
climate.  http://www.services.derbyshire.gov.uk/Page/17578    
 
4.2 How can schools access funding from the wellbeing for education return 
grant? 
 
The total funding for the project is £8m, in the financial year 2020-21, and will be paid to 
local authorities in the form of a single non-ring-fenced grant in September 2020. 
Derbyshire have been allocated £141,525 of the £8 million. 
 
Full details can be found at https://www.gov.uk/government/publications/wellbeing-for-
education-return-grant-s31-grant-determination-letter (12/08/2020) 
 
The wellbeing for education recovery project aims to provide additional support to state-
funded schools and colleges. This will enable education staff to promote and support the 
wellbeing and mental health of pupils and students as they return to full-time education 
this autumn.  
 
Full details of Derbyshire local authority plans will be released in the early autumn but 
the DfE anticipate that local authorities should use the funding provided to:  
 
 Adapt the Wellbeing for Education Return training package, which will be shared 

with local authorities in September, to include local context and information about 
local services 
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 Make accessible, and deliver, the adapted Wellbeing for Education Return training 
package to all state-funded education settings in their area in the first half of autumn 
term 2020 

 Provide ongoing support to all state-funded settings in their area, on promoting and 
supporting mental health and wellbeing over the next 6 months 

 

5. Behaviour and attendance: 

The Government guidance for the full opening of schools (7 August 2020) recognised 
that “It is likely that adverse experiences and/or lack of routines of regular attendance 
and classroom discipline may contribute to disengagement with education upon return to 
school, resulting in increased incidence of poor behaviour.” 
 
The Government published guidance on 9 July 2020 considering how school leaders 
and staff can develop a school behaviour policy, to support full school opening following 
the coronavirus (COVID-19) outbreak. This guidance can be accessed here: 
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools  
 
 
5.1 I am worried that our pupils will have to get used to school routines again.  
What guidance is available to help? 
 
On 9 July 2020, the Department for Education (DfE) published a checklist for school 
leaders to support full school opening in September 2020, focusing on behaviour and 
attendance. In the introduction to the checklist it says: 
 
Over the last few months schools and parents have worked hard to support children and 
young people, either in the classroom or remotely, to continue their education. Some 
school cultures, norms and routines have been disrupted by the coronavirus (COVID-19) 
outbreak and some pupils may have been exposed to a range of adverse experiences. 
Schools will need to make changes to reset behaviour and attendance expectations and 
consider additional support to successfully reintegrate pupils back. 
 
The checklist focusing on behaviour and attendance can be accessed here: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment
_data/file/899384/Checklist_for_school_leaders_on_behaviour_and_attendance.pdf  
 
The DfE guidance on attendance and behaviour includes advice on the powers and 
duties schools have to support good behaviour and attendance: 
https://www.gov.uk/government/publications/school-attendance  
 
5.2 Where can I look for help to support our staff with behaviour and attendance? 
 
The DfE has published ‘Creating a Culture: How school leaders can optimise behaviour’ 
based on the findings of a comprehensive behaviour review involving school leaders and 
practitioners. This review, which was led by Tom Bennett makes recommendations for 
improving behaviour by understanding what common factors, if any, could be derived 
from successful schools. 
 
https://www.gov.uk/government/publications/behaviour-in-schools 
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Three further useful documents are available for how school leaders and staff can 
develop a school behaviour policy, including checklists to support full school opening 
following the coronavirus (COVID-19) outbreak.  
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools 
 
1. Behaviour and discipline in schools: guidance for headteachers and staff  

The purpose of this document is to provide an overview of the powers and duties for 
school staff.  It is for individual schools to develop their own best practice for 
managing behaviour in their school. 

2. Getting the simple things right: Charlie Taylor's behaviour checklists 
A second yet not so recent document, (2011) titled Getting the simple things right: 
Charlie Taylor’s behaviour checklist identifies key principles to help school leaders 
and staff to improve behaviour. 

3. Checklist for school leaders to support full opening: behaviour and attendance  
The Government has also issued guidelines to support schools to return in 
September 2020: Full reopening: ‘Checklist for school leaders to support full 
opening: behaviour and attendance’: 

 
The above documents provide practical approaches to improving behaviour and 
attendance based on empirical evidence and recommendations from skilled and 
successful practitioners. 
 
Education Improvement Service:  
 
To discuss how the Education Improvement Service can support you with tailoring 
catch-up support to your needs, please get in touch with one of the Teaching, Learning 
and Assessment Consultants at EIS@derbyshire.gov.uk  
 
Our consultant team support teachers to use a wide range of teaching, learning and 
behaviour management strategies to secure positive behaviour in their classrooms 
thereby improving student engagement, motivation and outcomes for pupils. 
 
For further information about the attendance support offers, visit: 
http://services.derbyshire.gov.uk/Event/104186  
 
For further information about the behaviour support offers, visit: 
http://services.derbyshire.gov.uk/Event/104202 
 
5.3 Does the EEF toolkit include any research evidence about behaviour? 
 
The EEF toolkit includes an entry on behaviour interventions, reporting that: 
 
The interventions themselves can be split into three broad categories:  
1. approaches to developing a positive school ethos or improving discipline across the 

whole school which also aim to support greater engagement in learning; 
2. universal programmes which seek to improve behaviour and generally take place in 

the classroom; and 
3. more specialised programmes which are targeted at students with specific 

behavioural issues.  
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The behaviour intervention entry can be accessed here: 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/behaviour-interventions/  
 

6. SEND: 

 
6.1 Will the National Tutoring Programme support pupils with Special Educational 
Needs and/or Disabilities (SEND)? 

 
The National Tutoring Programme is intended to support disadvantaged pupils, including 
those with SEND, and it will be expected that tuition takes account of the individual 
needs of all pupils: 
 
“We are keen to fund tutoring models that are suitable for as many pupils as possible, 
including all ages, SEND pupils and pupils in Alternative Provision. Tuition Partners will 
be selected based on the quality of their model, evidence, and scalability.” 
 
There is flexibility in the scheme, and it is recognised that school leaders know best 
which pupils need input: 
 
“Tuition Partners and NTP Academic Mentors will be targeted to reach disadvantaged 
pupils eligible for Pupil Premium funding. However, teachers and school leaders will be 
able to exercise their professional judgement to determine which pupils are in most need 
of support” 
 
6.2 Is there any guidance about how to support pupils with SEND as they 
transition into a new school? 
 
Some pupils who have SEND may require extended thought and planning regarding 
transition support in particular: 
 
All pupils will need support to transition back to school…  running dedicated transition 
events—either online or face-to-face, as restrictions allow—is likely to be an effective 
way to ensure pupils start the new year ready to learn.  
 
Transition events might focus on sharing information about school with children and their 
families or running activities designed to make pupils feel comfortable in their new 
school, for example by introducing pupils to their new teachers and classmates.  
 
It is important that the individual needs of pupils with SEND are taken into account when 
planning transition 
 
Additional transition support might include using assessment to identify areas where 
pupils are likely to require additional support or creating opportunities for teachers to 
share information about pupils’ strengths and areas for development with colleagues, 
including between primary and secondary schools where possible. 
 
This might include the use of pupil passports, social stories, books of photographs/maps 
etc.  
 
The links below show some examples. 
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https://www.sendgateway.org.uk/resources.pupil-passports.html 
https://www.autism.org.uk/about/strategies/social-stories-comic-strips.aspx 
https://youngminds.org.uk/resources/school-resources/transition-tips-for-pupils-with-
send/  
 
6.3 How can we maximise the impact of catch-up strategies for pupils with SEND? 
Some pupils who have SEND may require extended and careful thought and planning 
regarding a catch-up strategy in relation to their SEND: 
 
In order to support pupils who have fallen behind furthest, structured interventions, 
which may also be delivered one to one or in small groups, are likely to be necessary. A 
particular focus for interventions is likely to be on literacy and numeracy. 
 
Interventions might focus on other aspects of learning, such as behaviour or pupils’ 
social and emotional needs, or focus on particular groups of pupils with identified special 
educational needs or disabilities. Effective intervention follows assessment, which can 
be used to ensure that support is well-targeted and to monitor pupil progress. Additional 
information about high-quality programmes that have undergone rigorous evaluation is 
available on the EEF’s Promising Projects list. 
https://educationendowmentfoundation.org.uk/tools/promising/  
 
The EEF also produces Guidance Reports, offering clear and actionable 
recommendations on high-priority topics, including literacy, mathematics, special 
educational needs and disabilities, social and emotional learning, behaviour and 
parental engagement. 
 
Chapter 4 of the guide on SEND in mainstream schools from the EEF discusses how to 
make the most of the impact of individual and small group interventions.  
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Speci
al_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf  
 
6.4 How can we work most effectively with parents and carers for the benefit of 
pupils with SEND? 
 

Establishing and maintaining good partnerships with parents and carers is crucial to 
effectively support pupils with SEND: 
 
Parents have played a key role in supporting children to learn at home and it will be 
essential that schools and families continue to work together as pupils return to school. 
…There is a risk that high levels of absence after the summer pose a particular risk for 
disadvantaged pupils. Providing additional books and educational resources to families 
over the summer holidays, with support and guidance, may also be helpful—for 
example, offering advice about effective strategies for reading with children. Additional 
information about supporting and communicating with parents has been published by 
the EEF. 
 
https://educationendowmentfoundation.org.uk/covid-19-resources/support-resources-to-
share-with-parents/  
 
6.5 Where can I access further help to support our staff with SEND matters? 
 
Schools can contact their local SEND teams for support regarding SEND matter. 
 
Further support can be accessed through: 
 The Autism Outreach Service 
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 The Behaviour Support Service  
 The Educational Psychology Service 
 The Sensory and Physical Impairment Service 
 The Support Service for Special Educational Needs 
 

7. Governance. 

 
1.1 Are Governors responsible for monitoring the use of the Coronavirus Catch up 

Premium? 
 

The Government guidance published on 20 July and updated 4 August 2020 says: 
 
Given their role in ensuring schools spend funding appropriately and in holding schools 
to account for educational performance, governors and trustees should scrutinise 
schools’ approaches to catch-up from September, including their plans for and use of 
catch-up funding. This should include consideration of whether schools are spending 
this funding in line with their catch-up priorities and ensuring appropriat 


